Lesson Plan #_3__
Storming of the Bastille
Introduction: 
The students will focus on the Bastille, and the mighty fortress that it was.  They will also focus on how this event changed the course of the revolution.
Objectives:


Content/Knowledge:

1. SWBAT explain the Bastille’s role in the Revolution
2. SWBAT discuss the significance of the Storming of the Bastille.
3. SWBAT evaluate how significant the women’s role was in Revolution.
Process/Skills:

1. SWBAT read maps.
2. SWBAT read primary documents.

Values/Dispositions:

1. SWBAT empathize with the women who stormed the Bastille.
Standards:


State – Illinois Learning Standards


16.A.4a Analyze and report historical events to determine cause and effect relationships.


16.A.4b Compare competing historical interpretations of an event,

16.D.5 Analyze the relationship between an issue in world social history and the related aspects of political, economic and environmental history

National – National Council for the Social Studies Standards

1. Power, Authority and Governance – Political Science

National – National Standards for History

1. NCSS – 2.1.b – enable learners to develop historical comprehension in order that they might reconstruct the literal meaning of a historical passage, identify the central questions addressed in historical narrative, draw upon data in historical maps, charts, and other graphic organizers and draw upon visual, literacy or musical sources
Syntax – Procedures
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1. Logical/Mathematical: look at size of bastille, how did so few women do this
a. Teacher Instructions

1. Begin class with showing a picture of the size of Bastille.
2. Remind the class that Bastille used to be a fortress, a castle that could hold out against siege for months.

3. Challenge the students to consider how only a group of women took down the fortress.  How did they manage that?  The castle is too large for an army but yet a group of women can take it down.  How is this possible?  What tactics did the women use?  Did they have inside help?

4. Allow the students to hypothesize different ways that this would be possible.
b. Resource

1. Picture of the Bastille.
c. Student Activity

1. Study the picture of the Bastille.
2. Is it possible that the women took Bastille without inside help?  What did the women have that previous groups did not?

3. Consider all possibilities but remember that this is history so it must remain logical and plausible.
2. Visual/Spatial: picture of bastille, what do you see, imagine looking at it
a. Teacher Instructions

1. Using the same picture of the Bastille have the students imagine they were seeing it in real life.

2.  How big is it?  Is it imposing?

3. Have the students use all of their senses.  As the Bastille is being stormed, what do you see/hear/smell/taste and feel?  What is happening? 

b. Resource

1. Picture of the Bastille.
c. Student Activity

1. Describe the Bastille.
2. What do you see?  What do you hear?  What do you smell?  What do you taste?  What do you feel?

3. Is the scene scary?  Is it bloody?
3. Body/Kinesthetic: divide class to demonstrate how women were outnumbered
a. Teacher Instructions

1. Split the class in two.  Approximately 2/3-3/4 on one side and the rest of the class on the other side.

2. The majority represent the soldiers of the Bastille.

3. The minority represent the women storming the Bastille.

4. Have the students consider how outnumber the women were.  If the women were so outnumbered how did they accomplish all that they did. 

b. Resource

1. The students 

c. Student Activity

1. Stand on your side of the classroom.

2. Do you feel outnumbered or powerful?

3. How is it possible that the women accomplished so much?  What do you think was their driving force? 

4. Musical/Rhythmic: war drums/trumpets
a. Teacher Instructions

1. Have the students return to their own seats.

2. Turn on traditional European war music.

3. While the music is playing have the students write what they are thinking or feeling when the music is playing. 

b. Resource

1. Traditional European war music
c. Student Activity

1. Write while the music is playing.

2. How does the music make you feel?  Do you feel unstoppable with this music?
3. How do you think this music made the French feel? 

5. Naturalist: painting of Bastille, nature’s role
a. Teacher Instructions

1. Show a painting of Bastille.

2. What role does nature play?  Where is Bastille located?

3. Have the students consider why or why not nature might have been important. 

b. Resource

1. Painting of Bastille. 

c. Student Activity

1. Study the painting of the Bastille.

2. Where is the Bastille located?  How did this location affect the storming of the Bastille?  Did the location benefit or hinder the women’s goal? 

6. Interpersonal: with a partner imagine a conversation between two women on day of storming of bastille
a. Teacher Instructions

1. Divide the students into pairs.
2. With their partner have the students imagine a conversation two women may have had on the day of the Storming of the Bastille.

3. Would the women be nervous?  Excited?

4. Did they fear for their children, husbands’ or even their own lives?

5. Would the women have discussed why they were upset?
b. Resource

1.    Students 

c. Student Activity

1. With a partner imagine you are two women who stormed the Bastille.

2. Discuss what they were seeing, hearing, thinking, or worried about.

3. Why do you think they felt this way or discussed certain events? 

7. Intrapersonal: what would you be thinking, would you do it
a. Teacher Instructions

1. Return the students to their seats.

2. Have the students write a diary entry as if they were one of the women who stormed the Bastille.

3. Examine your personality and emotions.  How would you personally have reacted? 

b. Resource

1. Diary prompt 

c. Student Activity

1. Write a diary entry as if you were a woman who stormed the Bastille.

2. Using your own personality how would you have felt.

3. Try to analyze your emotions of the day without the benefit of hindsight. 

8. Verbal/Linguistic: speech given after storming of bastille
a. Teacher Instructions

1. Read a speech that focuses on the Storming of the Bastille.

2. What are the main points of the speech?

3. Ensure that the students know who the speaker is. 

b. Resource

1.    Speech 

c. Student Activity

1. What message was the speaker trying to convey?

2.  How does the speaker feel about the Storming of the Bastille?
3. Consider the main points of the speech.

4. Is the speech accurate?
Resources (Source Citations & Bookmarks)
Picture of Bastille:
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Traditional European War Music:

http://www.youtube.com/watch?v=WChcIrQz8-E
Painting of the Bastille:
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Diary Prompt:

You are a woman who is planning to storm the Bastille.  Will you follow through with it?  Why or why not?  What are you seeing, smelling, hearing, tasting and feeling as the Bastille is stormed?  Give as many details as possible and add your personality.

Speech:

Speech to the National Convention-
February 5, 1794:
The Terror Justified
Maximilian Robespierre
 

Between 1793 aurl 1794, France experienced the most radical phase of the revolution, known as the Reign of Terror. During this period France was essentially ruled by the twelve-member Committee of Public Safety elected by the National Convention every month. The outstanding member of this committee was Maximilian Robespierre (1758-1794), a provincial lawyer who rose within the Jacobin Club and gained a reputation for incorruptibility and superb oratory. Historians have argued over Robespierre, some singling him out as a bloodthirsty individual with the major responsibility for the executions during the Reign of Terror, others seeing him as a sincere, idealistic, effective revolutionary leader called to the fore by events of the time. In the following speech to the National Convention on February 5, 1794, Robespierre defines the revolution and justifies extreme actions, including terror, in its defense.

 

Consider: What Robespierre means when he argues that terror flows from virtue; how the use of terror relates to the essence of the revolution; how this speech might be interpreted as an Enlightenment attack on the Ancien Regime carried to its logical conclusion.

 

It is time to mark clearly the aim of the Revolution and the end toward which we wish to move; it is time to take stock of ourselves, of the obstacles which we still face, and of the means which we ought to adopt to attain our objectives....

What is the goal for which we strive? A peaceful enjoyment of liberty and equality, the rule of that eternal justice whose laws are engraved, not upon marble or stone, but in the hearts of all men.

We wish an order of things where all 1ow and cruel passions are enchained by the laws, all beneficent and generous feelings aroused; wlhere ambition is the desire to merit glory and to serve one's fatherland; where distinctions are born only of equality itself; where the citizen is subject to the magistrate, the magistrate to the people, the people to justice; where the nation safeguards the welfare of each individual, and each individual proudly enjoys the prosperity and glory of his fatherland; where all spirits are enlarged by the constant exchange of republican sentiments and by the need of earning the respect of a great people; where the arts are the adornment of liberty, which ennobles them; and where commerce is the source of public wealth, not simply of monstrous opulence for a few families.

In our country we wish to substitute morality for egotism, probity for honor, principles for conventions, duties for etiquette, the empire of reason for the tyranny of customs, contempt for vice for contempt for misfortune, pride for insolence, the love of honor for the love of money . . . that is to say, all the virtues and miracles of the Republic for all the vices and snobbishness of the monarchy.

We wish in a word to fulfill the requirements of nature, to accomplish the destiny of mankind, to make good the promises of philosophy . . . that France, hitherto illustrious among slave states, may eclipse the glory of all free peoples that have existed, become the model of all nations.... That is our ambition; that is our aim.

What kind of government can realize these marvels? Only a democratic government.... But to found and to consolidate among us this democracy, to realize the peaceable rule of constitutional laws, it is necessary to conclude the war of liberty against tyranny and to pass successfully through the storms of revolution. Such is the aim of the revolutionary system which you have set up....

Now what is the fundamental principle of democratic, or popular government- that is to say, the essential mainspring upon which it depends and which makes it function? It is virtue: I mean public virtue . .that virtue is nothing else but love of fatherland and its laws....

The splendor of the goal of the French Revolution is simultaneously the source of our strength and of our weakness: our strength, because it gives us an ascendancy of truth over falsehood, and of public rights over private interests; our weakness, because it rallies against us all vicious men, all those who in their hearts seek to despoil the people.... It is necessary to stifle the domestic and foreign enemies of the Republic or perish with them. Now in these circumstances, the first maxim of our politics ought to be to lead the people by means of reason and the enemies of the people by terror.

If the basis of popular government in time of peace is virtue, the basis of popular government in time of revolution is both virtue and terror: virtue without which terror is murderous, terror without which virtue is powerless. Terror is nothing else than swift, severe, indomitable justice; it flows, then, from virtue.

http://www.thecaveonline.com/APEH/frrevdocuments.html
